Goal Suggestions
A Comprehensive List of Goal Suggestions from All Sections
Goal Suggestions - Section 1
Being Part of a Group and Recognizing Expectations
Based on curriculum activities in Section 1 and California Content Standards

Goal #

Goal Suggestions

1-1

Student will be able to use the terms “expected and unexpected” related to
behaviors observed in his or her presence, and then describe his own
behaviors as expected or unexpected, ____% of intervention session, and then
using these concepts beyond the intervention room ____% of the time.
1-1a. When in a small intervention group situation and provided a range of
behaviors to critique, ____________________ will label observed behaviors
of others as “expected or unexpected” ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected to
label observed “expected or unexpected” behavior in others, when asked by
teachers or parents ____% of the time.
1-1b. When in a small intervention group situation and provided a range of
situations, ___________________________ will describe his own behaviors
as “expected or unexpected,” ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected to
label his own behavior as “expected or unexpected,” when asked by teachers
or parents ____% of the time.

1-2

Student will be able to explain how expected and unexpected behaviors can
impact how someone else feels, when observing others and then when
describing how people are reacting to this student, ____% of intervention
session, and then using these concepts beyond the intervention room ____%
of the time.
1-2a. When in a social situation and observing others,
____________________ will be able to explain how “expected and
unexpected” behavior can impact how someone else feels, _____% of the
intervention session.
Take this skill beyond the intervention setting: There the student is expected to
explain how “expected and unexpected” behaviors can change how someone
else feels, when asked by teachers or parents ____% of the time.

1-2b. When in a small group session and asked, ____________________ will
describe how other group members are reacting to him during _____% of
intervention session.
Take this skill beyond the intervention setting: There the student is expected to
describe how others are reacting to him, when asked by teachers or parents
____% of the time.
1-3

The student will predict how people will feel based on the possible presence
of certain behaviors and then the child will modify his own behavior to help
create specific positive/desired feelings in other people, ____% of intervention
session, and then using these concepts beyond the intervention room ____%
of the time.
1-3a. When in a structured intervention group session, __________________
will predict how people will feel based on the presence of certain behaviors,
____% of the intervention setting.
Take this skill beyond the intervention setting: There the student is expected to
predict how others will feel based on the presence of certain behaviors, ____
% of the time.
1-3b. When in an intervention group situation, ____________________ will
modify his own behavior to help create specific positive/desired feelings in
other people, ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected to
modify his/her behavior to create positive and desired feelings in others, ____
% of the time.

1-4

The student will observe other students and imitate discrete group play skills
(group drumming, etc), with verbal or physical cues to maintain attention and
synchronize movements and timing with the other members of the group,
____% of intervention session, and then using these concepts beyond the
intervention room ____% of the time.
1-4a. After observing other students’ actions and being given verbal or
physical cues to maintain attention, or to synchronize movements and timing
with the other members, ____________________ will imitate specific group
play skills (i.e. group drumming, etc), ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected to
appropriately imitate the specific actions of others when participating in a
social game, ____% of the time.

1-5

When getting frustrated, the student will determine the size of the problem
(big problem, little problem), describe their own and others emotional
reactions to problems based on the size and then minimize their own
emotional response to problems they acknowledge to be relatively small,
____% of intervention session, and then using these concepts beyond the
intervention room ____% of the time.
1-5a. Given a situation that involves a “glitch” or problem that is frustrating to
the student, ____________________ will accurately determine the size of the
problem (big problem, little problem), ____% within the intervention setting.
Take this skill beyond the intervention setting: There the student is expected to
determine the “appropriate” size of a frustrating situation ((big problem/little
problem) when asked to evaluate the situation by his teachers or parents,
____ % of the time.
1-5b. When in a frustrating situation, ____________________ will describe
his/her own emotional reactions to their own problems based on the perceived
size of the problem, ____% of the time within the intervention setting.
1-5c. When in a frustrating situation, ____________________ will describe
other people’s emotional reactions to their own problems based on the
perceived size of the problem, ____% of the time within the intervention
setting.
Take this skill beyond the intervention setting: There the student is expected to
describe the emotional reactions of himself or others based upon the size of
the problem encountered, when asked by teachers or parents, ____ % of the
time.
1-5d. When faced with a “small” problem or glitch, ____________________
will display a minimized emotional response to problems they acknowledge to
be relatively small, ____% within an intervention session.
Take this skill beyond the intervention setting: There the student is expected to
display a minimized emotional response to a “small” problem, ____ % of the
time.

1-6

The student will be able to describe the three parts of play and then will
regulate his or her own behavioral reactions during the “set up of play” to
allow more time for all students to enjoy play, ____% of intervention session,
and then use these concepts beyond the intervention room ____% of the time.
1-6a. After a structured play session, ____________________ will label or
describe the three parts of play, ____% of the time within the intervention
setting.

1-6b. During a play session or group activity, ____________________ will
regulate his own behavioral reactions during the “set up of play” to allow
more time for all students to enjoy play, ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected to
regulate his behavior during the three different steps of play during group
activities, _____% of the time, to allow for the most play time.

Goal Suggestions - Section 2
Our Whole Body and Mind Help Us Be Part of the Group
Based on curriculum activities in Section 2 and the California Content Standards
Goal #

Goal Suggestions

2.1

The student will be able to identify how effectively others are using whole
body listening and then be able to monitor and modify his or her own
behavior with verbal cues to use whole body listening, ____% of
intervention session, and then using these concepts beyond the intervention
room ____% of the time.

2-1a. While participating in a small group setting, _____________________
will describe how effectively others are using “whole body listening”
____% of the time within the intervention setting.
Take this skill beyond the intervention setting: There the student is expected
to observe and describe how others use whole body listening when asked by
a teacher or parents _____% of the time.
2-1b. Given verbal cues to use whole body listening, _________________
will monitor and modify his own behavior _____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to monitor and modify his whole body listening, when cued by teachers or
parents ____% of the time.

2-2

The student will be able to predict what other people are looking at and
thinking about based on where the student observes them to be looking,
____% of intervention session, and then using these concepts beyond the
intervention room ____% of the time.
2-2a. While observing the eye gaze and eye directions of others,
_____________________ will determine and state what that person is
looking at and maybe thinking about ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to observe and predict what others are looking at and thinking ____% of the
time.

2.3

The student will modify his or her own behavior based on what he sees
others looking at/possibly thinking about (e.g. will think with his/her eyes to
determine whose turn it is in a game, etc.), ____% of intervention session,
and then using these concepts beyond the intervention room ____% of the
time.

2-3a. When in a structured situation (e.g. a game which involves turn
taking), _____________________ will modify his behavior based on what
he sees others looking at/possibly thinking about ____% of the opportunities
within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to modify his behavior by watching for the eye gaze of others in a turntaking activity with peers, teachers or parents ____% of the time.

Goal Suggestions - Section 3
Self-awareness and Self-monitoring Our Behavior in a Group
Based on curriculum activities in Section 3 and the California Content standards
Goal #

Goal Suggestions

3-1

The student will monitor other students as well as his/her own ability to stay
central in a group of students by monitoring if their brains and body are in
the group or out of the group, ____% of intervention session, and then using
these concepts beyond the intervention room ____% of the time.
3-1a. When in a structured small group activity, __________________ will
monitor other students' as well as his/her own ability to stay central by
determining if their brains/body are “in the group” or “out of the group”
____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to monitor if his mind/body is in the group discussion ____% of the time.

3-2

The student will be able to define and use the concepts of being a “Just ME”
versus a “Thinking of You” kid, when considering if other people think the
student is working as a member of the group or not appearing to be part of
the group ____% of intervention session, and then using these concepts
beyond the intervention room ____% of the time.
3-2a. While in a small group interaction and asked to assess his behaviors,
__________________ will use the concepts of being a “Just ME” versus a
“Thinking of You” kid, to evaluate how other people think he is working as
a group member (vs. not appearing to be part of the group) ____% of
intervention session.
Take this skill beyond the intervention setting: There the student is expected
to use the terms “Just ME” or “Thinking of You” to describe his behavior
when interacting with others, when asked by teachers or parents, ____% of
the time.

3-3

The student will monitor and modify his or her own behavior to keep his
body and brain in the group, allowing him/her to be considered a “Thinking
of You” kid by other people, ____% of intervention session, and then using
these concepts beyond the intervention room ____% of the time.
3-3a. While in a small group interaction, ____________________ will
monitor and modify his own behavior to 'keep his body and brain in the
group', allowing him to be considered a “Thinking of You” kid by other
people, ____% of intervention session.

Take this skill beyond the intervention setting: There the student is expected
to monitor and modify his body and brain to be considered a “Thinking of
You” kid while in a small group interaction with peers, teachers or family
members ____% of the time.
3-4

The student will be able to use the concepts “good thoughts, weird thoughts”
to describe his/her thoughts about other people's behavior and then to
regulate how people are thinking about his/her behavior, ____% of
intervention session, and then using these concepts beyond the intervention
room ____% of the time.
3-4a. While in a structured small group activity, ___________________ will
use the concepts “good thoughts, weird thoughts” to describe his thoughts
about other people's behavior, ____% of the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to observe the behavior of others and determine his reactions using the
concept of “good thoughts, weird thoughts” and share those thoughts when
asked by others who want constructive feedback ____% of the time.
3-4b. When given feedback regarding his behavior (which may be
generating “weird thoughts” from others), ___________________ will
attempt to regulate his own behavior based on how people are thinking
about him ____% of the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to modify his behavior so others have a more positive thought about him
____% of the time.

3-5

When reviewing videotaped footage of the social thinking group in which
the student participates, the student will be able to identify the targeted
behaviors first on other students and then on himself/herself, focusing on
identifying when “expected behaviors” happened; ____% of the intervention
session.
3-5a. When reviewing videotaped footage of the social thinking group in
which ___________________ participates, ___________________ will be
able to identify at least two - three targeted behaviors in other students,
focusing on identifying when “expected” behaviors happened, ____% of the
intervention session.
3-5b. When reviewing video taped footage of the social thinking group in
which ___________________ participates, ___________________ will be
able to identify at least two - three targeted behaviors in himself, focusing
on identifying when “expected” behaviors happened, ____% of the
intervention session.

Goal Suggestions - Section 4
Starting the Detective Agency: Learning More About Observing Others
Based on curriculum activities in Section 4 and the California Content Standards

Goal #

Goal Suggestions

4-1

The student will be able to reliably “read someone’s plan” or report how
someone is feeling based on observing their body language in the
environmental context, ____% of intervention session, and then using these
concepts beyond the intervention room ____% of the time.
4-1a. While in a small group activity and asked to assess the situation,
____________________ will be able to reliably “read someone’s plan” and
then report how someone is feeling based his observation of that person’s
body language (and using the environmental context) ____% of the
intervention session.
Take this skill beyond the intervention setting: There the student is expected
to assess others’ intents & plans of actions by observing their body
language ____% of the time.

4-2

The student will be able to modify his or her own actions based on what
he/she determines someone else is doing or going to do, ____% of
intervention session and then using these concepts beyond the intervention
room ____% of the time.
4-2a. When in a brief social interaction that involves movement,
____________________ will modify his own actions based on what he
determines someone else is doing or going to do ____% of the intervention
session.
Take this skill beyond the intervention setting: There the student is expected
to modify his actions in anticipation of what he thinks another peer, teacher
or family member is doing ____% of the time.

4-3

The student will be able to distinguish between a smart guess and a wacky
guess, and then be able to attempt to make a smart guess, ____% of
intervention session and then using these concepts beyond the therapy room
____% of the time.
4-3a. After gathering information in the intervention room, followed by a
request to make a guess, ____________________ will distinguish between a
“smart guess” and a “wacky guess” ____% of the intervention session.

Take this skill beyond the intervention setting: There the student is expected
to assess whether his guess was a “smart guess” based on the information
he or she was considering ____% of the time.

4-4

The student will define what it means to be a flexible thinker; he/she will
then be willing to make choices, once they are presented to the student by
the teacher, ____% of intervention session and then using these concepts
beyond the therapy room ____% of the time.
4-4a. When asked, __________________ will define what it means to be a
flexible thinker and identify times during the social thinking groups when
we use this skill ____% of the intervention session.
4-4b. When asked to make a choice, ___________________ will indicate
his preference once they are presented to the student by the teacher ____%
of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to show his ability to be a “flexible thinker” by making a choice or
considering options presented to him by peers, teachers or parents____% of
the time.

4-5

The student will define what it means to be a flexible thinker and will then
be willing to make self-generated choices, ____% of intervention session
and then using these concepts beyond the therapy room ____% of the time.
4-5a. Using the concepts of being a “flexible thinker” __________________
will make 2 -3 self-generated choices in a small group interaction ____% of
intervention session.
Take this skill beyond the intervention setting: There the student is expected
to make self-generated choices that indicate his ability to be a “flexible
thinker”____% of the time.

4-6

The student will use what he knows about the person or character’s
emotions and actions in specific contexts to predict what the
person/character will do next, or to predict if his motives are just or
questionable, ____% of intervention session and then using these concepts
beyond the therapy room ____% of the time.
4-6a. Using what is known about the person/character’s emotions and
actions in specific contexts, ___________________ will predict what that
person/character will do next, ____% of the intervention session.

Take this skill beyond the intervention setting: There the student is expected
to read a short passage and predict (make a smart guess) about what the
character will do next with _____% accuracy.
4-6b. Using what is known about the person/character’s emotions and
actions in specific contexts, _________________ will predict if their
motives are just or questionable ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to read a short passage and predict if the characters motives are just or
questionable with _____% accuracy.

4-7

The student will be able to note people’s facial expressions, body language,
tone of voice within specific contexts to determine how that person is
feeling, ____% of intervention session and then using these concepts beyond
the therapy room ____% of the time.
4-7a. After watching a brief video involving a social interaction,
____________________ will identify a selected person’s facial expressions,
body language, and tone of voice, within specific contexts, to determine
how that person is feeling, ____% of intervention session.
4-7b. While in a social interaction with at least three people,
____________________ will identify a selected person’s facial expression,
body language and tone of voice, within specific contexts, to determine how
that person is feeling, ____% of the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to utilize the nonverbal and verbal cues of others to determine how persons
may be feeling____% of the time.

4-8

The student will define what it means to be a “social detective” and then
observe people in his/her therapy room, school or home to identify how they
feel and what they need from others, ____% of intervention session and then
using these concepts beyond the therapy room ____% of the time.
4-8a. When asked by the instructor, ____________________ will define
what it means to be a “social detective” and providing ____(# of) examples
about this concept taught within the social thinking sessions with ____%
accuracy.
4-8b. After an observation of ____ (# of) people in his therapy room, school
or home, ____________________ will identify how each person may feel,
using at least ____ (# of) vocabulary words taught in the social thinking
sessions, with ____% accuracy.

4-8c. Based on what ____________________ has observed and stated as the
feelings of others, ____________________ will make a “smart” guess as to
what that person(s) may need from others with ____% accuracy.
Take this skill beyond the intervention setting: There the student is expected
to use “social detective” skills to observe others and determine how they
may be feeling and what they may need from others during a brief social
interaction _____% of the time.

4-9

The student will explain how the four columns of a Social Behavior Map are
related to each other, and then complete his or her own Social Behavior Map
for a specific environmental context with ____% accuracy.
4-9a. Given a visual model of the Social Behavior Map, _______________
will explain how the four columns of a Social Behavior Map are related to
each other using at least two (or other #) concepts for each column with
____% accuracy.
4-9b. Given a visual model with a blank Social Behavior Map,
____________________ will complete his own SBM for a specific
environmental context with ____% accuracy.

4-10

The student will monitor his/her own production of expected behaviors
identified on the student’s Social Behavior Map, ____% of intervention
session and then using these concepts beyond the therapy room ____% of
the time.
4-10a. Using his/her completed Social Behavior Map, ______________ will
monitor his own production of “expected” behaviors ____% of intervention
session.
Take this skill beyond the intervention setting: There the student is expected
to use his personal Social Behavior Map to monitor his “expected”
behavior within a selected classroom or interaction at home ____% of the
time.

4-11

The student will target two expected behaviors on the Social Behavior Map,
keep his/her own data on the production of these behaviors and then chart
the occurrence of these behaviors in the appropriate context, ____% of
intervention session and then using these concepts beyond the therapy room
____% of the time.
4-11a. Using his/her completed Social Behavior Map, _____________ will
target two expected behaviors to use within the intervention session.

4-11b. Once target behaviors are selected, ____________________will keep
his/her own data on the production of these behaviors by charting their
occurrence in the appropriate context, ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to focus on the two selected expected behaviors in another classroom
environment, using his established data tracking system ____% of the time.

4-12

When reviewing videotaped footage of the social thinking group in which
the student participates, the student will be able to identify the targeted
behaviors first in other students and then in himself/herself, focusing on
identifying when “expected behaviors” happened; ____% during the
intervention session.
4-12a. When reviewing videotaped footage of the social thinking group in
which he participates, ____________________ will identify the targeted
behaviors of _____________________ in other student(s), with ____%
accuracy.
4-12b. When reviewing videotaped footage of the social thinking group in
which he participates, ____________________ will identify the targeted
behaviors in himself, focusing on identifying when “expected behaviors”
happen, with ____% accuracy.

Goal Suggestions - Section 5
Figuring Out What People Mean by What They Say
Based on curriculum activities in Section 5 and the California Content Standards
Goal #

Goal Suggestions

5.1

The student will define how spoken language and body language help to
convey a larger meaning and then use this knowledge to interpret meaning
of spoken phrases ____% of intervention session and then using these
concepts beyond the therapy room ____% of the time.
5-1a. When asked to define how spoken language and body language help to
convey a larger communicative meaning, ____________________ will give
at least _____ (# of) examples explored in the social thinking sessions, with
_____% accuracy.
5-1b. Utilizing the concepts of understanding verbal and nonverbal
language, ________________ will accurately interpret meaning of spoken
phrases within a brief social exchange _____% of the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to utilize the concepts of understanding verbal and nonverbal language,
____________________ will accurately interpret the meaning of spoken
phrases within a selected classroom, during a ____ minute interaction
___% of the time.

5-2

The student will define and give examples of the difference between literal
language and figurative language, then make “smart guesses” to determine
language meaning in context, _____% of intervention session and then using
these concepts beyond the therapy room ____% of the time.
5-2a. When given (# ___ ) words/phrases, ____________________ will
state the difference between literal language and figurative language in each
with _____% accuracy.
5-2b. Using the selected list of words/phrases ____________________ will
make “smart guesses” to determine language meaning in each context; with
_____% accuracy within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to demonstrate an understanding of figurative language contained in an
academic context with ____% accuracy.

5.3

The student will define the Four Clues we use to interpret language meaning
and then make smart guesses to determine language meaning in context,
____% of intervention session and then using these concepts beyond the
therapy room ____% of the time.

5-3a. When asked, ____________________ will define the Four Clues used
to interpret language meaning with ____% accuracy.
5-3b. While in the social thinking session, ____________________ will
make smart guesses to determine language meaning in context with ____%
accuracy.
Take this skill beyond the intervention setting: There the student is expected
to make “smart guesses” when interpreting language meaning in a selected
reading context with ____% accuracy.

5-4

The student will define and give examples of indirect language and how
they interpret indirect language by determining people’s motives; they will
then interpret indirect language meaning in context, ____% of intervention
session and then using these concepts beyond the intervention room ____%
of the time.
5-4a. When asked, ____________________ will define and give at least
____# examples of indirect language and how they interpret indirect
language by determining people’s motives with ____% accuracy.
5-4b. When provided with a short passage to read, ____________________
will interpret the indirect language meaning in context with ____% accuracy
within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to demonstrate his understanding of indirect language meaning within the
context of a selected academic assignment with ____% accuracy.

5-5

The student will try to predict what people will say next based on their
behavior (emotions, body language, previous spoken language) in a specific
context, ____% of the time in the intervention session.
Take this skill beyond the intervention setting: There the student will try to
predict what people will say next, based upon their behavior (emotions,
body language, previous spoken language) in a specific context with ____ %
accuracy.

5-6

When reviewing videotaped footage of the social group thinking group in
which the student participates, the student will be able to identify the
targeted behaviors first in other students and then in himself/herself,
focusing on identifying when people need to interpret language meaning,
____% of the time during the intervention session.

Goal Suggestions - Section 6
Adjusting Our Participation and Language Based on What Other People are
Thinking, Imagining or Wondering
Based on curriculum activities in Section 6 and the California Content Standards
Goal #

Goal Suggestions

6.1

The student will be able to monitor and adjust his/her physical presence,
modifying their own behavior based on the activity of the entire group,
____% of intervention session and then using these concepts beyond the
therapy room ____% of the time.
6-1a
While in a social thinking group activity, _________________ will
monitor/adjust his physical presence (e.g. move closer, move more slowly or
faster) which will facilitate social exchanges, based on the activity of the
group members ____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to adjust his physical presence in order to be a member of a social
interaction with peers, teacher or family members ____% of the time.

6-2

The student will be able to read the meaning of another's index finger points
as well as use an index finger point to alert others to look in specific
directions, ____% of intervention session and then using these concepts
beyond the therapy room ____% of the time.
6-2a. While observing others in a structured activity, ________________
will follow the direction of another group member's pointing index finger to
understand its meaning ____% of the time.
6-2b. When in a small group situation, ____________________ will use an
index finger point to alert others to look in specific/desired directions as
needed with ____% accuracy within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to use and understand the meaning of an index finger point when interacting
with peers, teachers or family members ____% of the time.

6.3

While in a sequenced imaginary play activity (e.g. making a pretend
sandwich together), ____________________ will share an “imagination” as
demonstrated by taking turns ____% of the time during the intervention
session.

6.4

During a structured activity that involves synchronizing movements based
on the shared imagination of the group, ____________________ will
perform those actions to demonstrate his ability to share an imagination with
other students ____% of the time during the intervention session.

6.5

During a structured imaginative play activity ____________________ will
make _____ (#) of related comments or ask questions to demonstrate his
sharing an imagination when playing with others, ____% of the time during
the intervention session.

6.6

The student will demonstrate the ability to follow the lead of another child
in a shared imagination activity by synchronizing movements, making
related comments and playing cooperatively, ____% during the intervention
session.
6.6a. In a shared imagination activity that involves synchronizing
movements, ______________ will demonstrate the ability to follow the lead
of another child by imitating at least _____(#) of the observed movements
with ____% accuracy.
6.6b. In a shared imagination activity that involves synchronizing
movements, ________________ will make ____ (#) of related comments to
indicate his active participation in the structured activity with ____%
accuracy.
6.6c. In a shared imagination activity that involves synchronizing
movements, ___________________ will play cooperatively as indicated by
such actions as ________________________________________________
________________________________________________ (list observable
behaviors) ____% of the time during the intervention session.

6-7

During an imaginative play activity, ____________________ will allow
other students to take the lead during play (use a flexible brain), ____%
during the intervention session.

6.8

The student will define the difference between world wonder and social
wonder questions, asking his/her peers social wonder questions, ____% of
intervention session and then using these concepts beyond the therapy room
____% of the time.
6-8a. When asked, ____________________ will define and give at least
____(#) examples of indirect language and how he interprets indirect
language by determining people's motives with ____% accuracy.

6-8b. When provided with a short passage to read, ____________________
will interpret the indirect language meaning in context with ____% accuracy
in the session.
Take this skill beyond the intervention setting: There the student is expected
to demonstrate his understanding of indirect language meaning within the
context of a selected academic assignment with ____% of accuracy.

6.9

When given an imaginary “job” ____________________ will act out
_____(#) specific tasks/roles using his imagination (based on a “smart
guess” about the world) with ____% accuracy during the intervention
session.

6.10

When reading or relating to peers, the student will be able to imagine a
person’s/character’s feelings, motives, actions in a specific context based on
his own smart guesses about the world, even when he has not shared this
same experience, ____% of intervention session and then using these
concepts beyond the therapy room ____% of the time.
6.10a. After reading a short passage, _____________________ will describe
a person’s/character’s feelings (motives or actions) in the specific context
based on “smart guesses” about the world, even when he has not shared this
same experience, with ____% accuracy.
6.10b. When relating to his peers within the familiar group,
_____________________ will describe a person's feelings (motives or
actions) in a specific context based on “smart guesses” about the world,
even if he has not shared this same experience, with ____% accuracy.
Take this skill beyond the intervention setting: There the student is expected
to describe others’ feelings (motive or actions) using a smart guess even if
he has not has the similar experience ____% of the time.

6.11

When relating to peers, the student will share in another's wonder bubble
and ask questions and make comments related directly to what they are
imagining other's experiences to be; ____% of intervention session and then
using these concepts beyond the therapy room ____% of the time.
6-11a. When relating to peers, _____________________ will share in
another's “wonder bubble” by asking ____(#) questions related directly to
what he is imagining others’ experiences to be with ____% accuracy within
the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to ask questions using his perceptions of an unfamiliar experience of a peer,
teacher or parent ____% of the time.

6.11b. When relating to peers, _____________________ will share in
another's “wonder bubble” by making ____(#) comments related directly to
what he is imagining others’ experiences to be with ____% accuracy within
the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to make comments using his perceptions of an unfamiliar experience of a
peer, teacher or parent ____% of the time.
6.12

When reviewing videotaped footage of the social group thinking group in
which the student participates, the student will be able to identify examples
of the student and others in the group using an imagination to synchronize
movements, ask questions and make related comments, with ____ %
accuracy.

Goal Suggestions - Section 7
Our Language Makes Others Have Different Thoughts and Feelings
Based on curriculum activities in Section 7 and California Content Standards
Goal #

Goal Suggestions

7-1

The student will talk about how he feels about himself and how he feels
about his communicative partners when they pay attention to him by asking
him questions or making comments (being good social thinkers), versus
when they don’t pay attention to him (being weak social thinkers), ____% of
the time in the intervention setting.
7-1a. After a structured social interaction, _____________________ will
describe how he/she feels about him/herself and the communicative partners
when others pay attention to the student with their language (asking
questions or offering comments – being good social thinkers) ____% of the
time.
7-1b. After a structured social interaction, __________________ will
describe how he/she feels about him/herself and the communicative partners
when others don’t pay attention to the student with their language (not
asking questions or offering comments – being weak social thinkers) ____%
of the time.

7-2

The student will define and give examples of when others think the student
is “friendly” versus “unfriendly,” ____% in the intervention setting.
7-2a. When asked to contrast the concept of “friendly” versus “unfriendly”,
_________________ will define these concepts and give ____(#) examples
of why he applies those labels at times to his own and/or to other’s behavior
with ____% accuracy in the intervention setting.

7-3

The student will describe what it means to keep “people files” and will then
recall information in his people files about other people and ask these people
questions based on what he remembers about them, ____% of intervention
session, and then using these concepts beyond the therapy room ____% of
the time.
7-3a. The student will describe what it means to keep “people files” and will
then recall information in his friend file about ____(# of) students with
____% accuracy in the intervention setting.
7-3b. The student will ask other people questions based on what he
remembers about these people with ____% accuracy in the intervention
session.

Take this skill beyond the intervention setting: There the student will recall
information about people he meets across the home/school day and then ask
questions of these people based on what he remembers ____(#) times per
day.

7-4

The student will define the difference in conversational outcomes when a)
using language to ask other people questions about themselves versus b)
when asking people questions that encourage talk about the student’s area of
interest. The student will then monitor his use of the types of questions
being asked of his conversational partners, ____% of intervention session
and then use these concepts beyond the therapy room ____% of the time.
7-4a. The student will define the difference between using language to ask
other people questions about themselves versus asking them questions that
encourage persons to only talk about the student’s area of interest with
____% accuracy in the intervention setting.
7-4b. The student will then monitor his use of the different types of
questions he is asking other people, ____% of intervention session.
Take this skill beyond the intervention setting: There the student will
monitor the types of questions asked to conversational partners across the
home and school day, decreasing his self-serving question asking to a small
percentage of the total questions asked with ____% accuracy (student will
provide self-report).

7-5

The student will define and describe the related emotional responses of
communicative partners and use examples to describe how conversational
partners react when the student uses these different concepts: questions to
find out about others, add-a-thought comments, and whopping topic
changes, with ____% accuracy during the intervention session, and then use
these concepts beyond the therapy room ____% of the time.
7-5a. The student will define and describe the related emotional responses of
communicative partners when the student uses add-a-thoughts comments,
with ____% accuracy during the intervention session.
7-5b. The student will define and describe the related emotional responses
of communicative partners when the student uses whopping topic changes,
with ____% accuracy during the intervention session.
Take this skill beyond the intervention setting: There the student will
monitor when he uses questions to find out about others, add-a-thought
comments and whopping topic changes to encourage others to have positive
thoughts about the student during communicative exchanges, with ____%
accuracy (student will provide self-report).

7-6

The student will define two language-based behaviors he is willing to
monitor and then will modify each in the presence of others to help the
student be perceived as “more friendly” or a better social thinker, ____% of
the intervention session and then using these concepts beyond the therapy
room ____% of the time.
Take this skill beyond the intervention setting: There the student will define
two language based behaviors he is willing to monitor and then will modify
in the presence of others to help the student be perceived as “more friendly”
or as a better social thinker, ____% of the time during the home/school day.
(Student will provide self-report).

7-7

The student will chart his own production of targeted language-based
behaviors (list here ________________________________________
________________________________________________________
_______________________________________________________)
____% during the intervention session.
Take this skill beyond the intervention setting: The student will chart his or
her own production of these language-based behaviors beyond the therapy
room, ____# of times per day.

7-8

Based on what others are saying, the student will use his imagination and
ask social wonder questions of his communicative partner, ____% of
intervention session and then use these concepts beyond the therapy room
____% of the time.
7-8a. The student will define the difference between social wonder questions
and world wonder questions, and give examples to support their knowledge,
with ___% accuracy.
7-8b. The student will ask who, what, when, where or why questions related
to what they are imagining of another person's experience, ___# of times in
the intervention setting.
7-8c. The student will use his/her imagination based on what others are
saying and then ask further social wonder questions to the communicative
partner; ___% of intervention session.
Take this skill beyond the intervention setting: There the student will ask
social wonder questions based on what he imagines the experience of his
communicative partners to be, ____# times per day during the home/school
day. (Student will provide self-report).

7-9

After asking an initial question to people about other people, the student will
ask follow-up questions pertaining to the topic, ____% of intervention
session and then use these concepts beyond the therapy room ____% of the
time.
7-9a. After asking an initial question to people about other people, the
student will ask follow-up questions to maintain the topic, ____ (#) times
during the intervention session.
Take this skill beyond the intervention setting: There the student will ask
follow-up questions to maintain the topic shared by the communicative
partners, ____ (#) times during the home/school day. (Student will provide
self-report) .

7-10

The student will connect other people’s experiences to his own by making
add-a-thought comments, ____% of intervention session and then use these
concepts beyond the therapy room ____% of the time.
7-10a. The student will connect other people’s experiences to his own by
making add-a-thought comments, ____% of intervention session.
Take this skill beyond the intervention setting: There the student will make
add-a-thought comments to connect the student’s experiences with those of
the communicative partners, ____ (#) times during the home/school day.
(Student will provide self-report).

7-11

The student will make supporting comments and/or use body language to
demonstrate interest and understanding of other people’s comments, ___%
of intervention session and then using these concepts beyond the therapy
room ____% of the time.
7-11a. The student will make supporting comments and/or use body
language to demonstrate interest and understanding of other people’s
comments, ____% of intervention session.
Take this skill beyond the intervention setting: There the student will make
supporting comments and/or use body language to demonstrate interest and
understanding of other people’s comments, ____% of the time across the
home/school day. (Student will provide self-report).

7-12

The student will monitor the length of his talking time to offer shorter
responses (up to ____ seconds) that provide more direct information about
the topic rather than secondary details, ____% of the time during structured
settings, and ____% in less structured setting.

7-12a. The student will monitor the length of his talking time to provide
shorter responses (up to ____ seconds) that provide more direct information
about the topic rather than secondary details, ____% of the intervention
session.
Take this skill beyond the intervention setting: There the student will
monitor the length of his talking time to provide shorter responses (up to
____ seconds) that provide more direct information about the topic rather
than secondary details, ____ (#) times per day across the home and school
day. (Student will provide self-report).

7-13

The student will define and provide examples of whopping topic changes
and then will monitor and then modify his own whopping topic changes
during a communicative exchange, ____% of the time during the
intervention session.
7-13a. The student will define and provide examples of whopping topic
changes and will monitor and then modify his own whopping topic changes
during communicative exchanges, ____% of the time during the
intervention session.
Take this skill beyond the intervention setting: There the student will
monitor and then modify his own whopping topic changes during
communicative exchanges, ____% of the time across the home/school day.
(Student will provide self-report).

7-14

The student will define and provide examples of fair interruptions versus
rude interruptions. The student will stay calm when others use fair
interruptions and will monitor and modify his own use of interruptions,
____% of the time during structured settings, ____% in less structured
setting.

7-14a

The student will define and provide examples of fair interruptions versus
rude interruptions, ____% of time during the intervention sessions.
7-14b The student will stay calm when others use fair interruptions,
____% of time during the intervention sessions.
Take this skill beyond the intervention setting: There the student will
monitor and then modify his own reaction to other’s fair interruptions
____% of the time across the home/school day. (Student will provide selfreport).

7-15

The student, when faced with being one of two students starting to talk at
the same time, will either immediately back down to let the other person
talk, or will invite the other student to talk after he has finished his short
message, ____% of the time during the intervention session.
7-15a The student, when faced with being one of two students starting to
talk at the same time will notice the other person is talking and silence
himself, ____% of the time during the intervention session.
7-15b The student, when faced with being one of two students starting to
talk at the same time will either immediately back down, to let the other
person talk, or will invite the other student to talk after he has completed his
short message, ____% of the time during the intervention session.
Take this skill beyond the intervention setting: There the student when faced
with being one of two students starting to talk at the same time will either
immediately back down to let the other person talk, or will invite the other
student to talk after he has completed his short message, ____ (#) times
across a home/school day. (Student will provide self-report).

7-16

The student will identify at least four different categories of topics often
used to initiate conversational language, and then initiate a topic in each of
these four categories, ____% of the time during structured settings, and
____% of the time in less structured setting.
7-16a. The student will identify at least four different categories of topics
often used to initiate conversational language during the intervention
session, with ____% accuracy.
7-16b. The student will initiate a topic in each of these four categories
____(#) times during an intervention session.
Take this skill beyond the intervention setting: There the student will initiate
a range of topics with conversational partners, ____(#) times across a
home/school day. (Student will provide self-report).

7-17

The student will ask questions to find out what others think or feel about a
discussed experience and then will share what he thinks or feels, ____% of
the time during structured settings, and ____% of the time in less structured
settings.
7-17a. The student will ask questions to find out what others think or feel
about a discussed experience, ____# of times during an intervention session.
7-17b. The student will share what he thinks or feels, ____(#) times during
structured settings.

Take this skill beyond the intervention setting: There the student will ask
questions to find out what others think or feel about a discussed experience
and then will share what he thinks or feels, ____(#) times across a
home/school day. (Student will provide self-report).

7-18

The student will monitor and adjust his physical presence while engaging in
a communicative exchange, ____% of intervention session, and then use
these concepts beyond the therapy room ____% of the time.
7-18a. The student will monitor and adjust his physical presence while
engaging in a communicative exchange, ____% of intervention session.
Take this skill beyond the intervention setting: There the student will
monitor and adjust his physical presence while engaging in a
communicative exchange ____% of the time across a home/school day.
(Student will provide self-report).

7-19

The student will define why people ask for help and provide examples. The
student will then ask for help and/or clarification, ____% of intervention
session and then use these concepts beyond the therapy room ____% of the
time.
7-19a. The student will define why people ask for help and provide
examples of times this is necessary with ____% accuracy in the intervention
session.
7-19b. The student will then ask for help and/or clarification ____(#) times
during intervention session.
Take this skill beyond the intervention setting: There the student will ask for
help and/or clarification ____(#) times across a home/school day. (Teacher
report).

7-20

When reviewing videotaped footage of the social thinking group in which
the student participates, the student will be able to identify the targeted
conversational/communicative behaviors first in other students with ____%
accuracy; and then in himself (focusing on identifying when “expected
behaviors” happened), with ____% accuracy, during the intervention
session.

Goal Suggestions - Section 8
There is Still So Much More to Teach!
Based on curriculum activities in Section 8 and the California Content Standards
Goal #

Goal Suggestions

8-1

The student will define what is meant by the hidden curriculum or hidden
rules, and then define and follow the hidden rules for a specific context,
____% of intervention session and then use these concepts beyond the
therapy room ____% of the time.
8-1a. When asked, __________________ will define “hidden curriculum”
or “hidden rules,” providing ____# examples with ____% accuracy within
the intervention setting.
8-1b. When given the hidden rule (e.g __________________________
_____________________), ___________ will follow the rule with ___%
accuracy within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to follow the hidden rules (or seek clarification(s) needed to follow the rule)
____% of the time.

8-2

The student will be able to define how specific social rules change with age
and provide related examples. The student will then produce the more
sophisticated social behavior as defined for his present age, ____% of
intervention session and then use these concepts beyond the therapy room
____% of the time.
8-2a. When given a social scenario that involves various age-related options
of “social rules,” __________________ will define the appropriate variation
of the social rule for the student’s age with ____% accuracy within the
intervention setting.
8-2b. After defining how a social rule is to be followed given the student’s
age, the student will produce the more sophisticated social behavior, ____%
of intervention session.
Take this skill beyond the intervention setting: There the student is to use
the more mature social behavior discussed in the above goal to correlate
with the age appropriate version of the social rules, ____% of the time
across the home and school day. (Parent, teacher and student report).

8-3

The student will describe the steps of problem solving. He will use the steps
to solve his own personal problems, ____% of intervention session and then
then use the steps beyond the therapy room ____% of the time.

8-3a. When asked, __________________ will describe the ___ steps of
problem solving with ____% accuracy, in the intervention setting.
8-3b. When in a social situation that requires a decision,
__________________ will use the steps to solve his own personal problems,
with ____% accuracy within the intervention session.
Take this skill beyond the intervention setting: There the student is to use the
strategies or steps of problem solving in the school and home environment
with initial cues ____% of the time across the home and school day.
(Parent, teacher and student report).

8-4

The student will define and apply a specific strategy to reduce stress/anxiety
during the school/home day, ____% of intervention session and then use the
strategy beyond the therapy room ____% of the time.
8-4a. When faced with a stressful/frustrating situation in the social thinking
group environment, __________________ will reduce his stress/anxiety by
utilizing (able to define and apply) a specific strategy with ____% accuracy
within the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to utilize available stress reduction strategies within a situation with peers,
teachers or at home with initial cues from educators, ____% of the time.
(Parent, teacher & student report).

8-5

IT WILL BE IMPORTANT for educators to define and describe steps that
help students develop better organizational and study skills. Write these
goals out explicitly.
These issues are not covered in this curriculum, however the 10 Steps of
Organizational Skills are reviewed in a DVD by Michelle Garcia Winner
called “Strategies for Organization: Preparing for Homework and the Real
World” (2005). This 3.5 hour video workshop explores the process of
getting organized for school and life. A set of handouts that further explain
the concepts accompanies the video. (www.socialthinking.com)

8-6

The student will be able to describe the Four Steps of Communication and
monitor his own use of these four steps after watching himself on the
videotape.
8-6a. After watching himself on the videotape, __________________ will
describe the Four Steps of Communication he observed in his interactions,
with ____% accuracy within the intervention setting.

8-6b. During a structured social interaction, __________________ will
monitor his use of the Four Steps of Communication, using a data collection
system (e.g. chart) with ____ % accuracy, within the intervention session.
Take this skill beyond the intervention setting: There the student will
monitor and modify his use of the Four Steps of Communication ____#
times per day at home and school. (Parent, teacher and student report).

8-7

The student will be able to identify and describe which aspects of the Four
Steps of Communication that he needs to consider and practice further. The
student will monitor his use of these skills by reviewing videotape and then
by monitoring himself during communication, ____% of intervention
session and then use these concepts beyond the therapy room ____% of the
time.
8-7a. After a self assessment, __________________ will identify with
____% accuracy which aspects of the Four Steps of Communication he
needs to consider and practice further within the intervention setting.

8-7b. After reviewing videotaped segments, __________________ will
monitor his use of selected focus skills (Four Steps of Communication) by
rating what he observed on a data system (e.g. graph or chart), within the
intervention session with ____ % accuracy.

8-7c.While in a social interaction with familiar people, _____________
will monitor his use of the Four Steps of Communication during
communication, ____% of the time during the intervention session.
Take this skill beyond the intervention setting: There the student is expected
to monitor and utilize the Four Steps of Communication while interacting
with peers, teachers or family ____% of the time. (Parent, teacher and
student report).

8-8

The student will be able to define the difference between fact and opinion
and then allow others to state their opinion with the student supporting the
right of the communicative partner to have an opinion different from his
own, ____% of intervention session, and then do the same beyond the
intervention room ____% of the time.
8-8a. When asked to utilize concepts within the social thinking context,
________________ will define the difference between fact and opinion,
citing at least ____(#) key points with ____% accuracy within the
intervention setting.

8-8b. While in a social interaction with familiar people, ______________
will allow others to state their opinion which may be different from his,
____% of intervention session.
Take this skill beyond the intervention setting: There the student is expected
to accept the differing opinions of others (or at least allow others to state
their opinions without argument) while listening or engaging in a discussion
with peers, teachers or family ____% of the time.

8-9

The student will be able to define the types of opinions that are considered
part of our “belief systems” along with the hidden rules we follow to
discourage overt discussions about less familiar communicative partners
beliefs, ____% of intervention session, and then do the same beyond the
therapy room ____% of the time.
8-9a. When given varied scenarios that illustrate the use of opinions,
__________________ will define the types of opinions that are considered
part of our “belief systems” (as discussed within the context of the social
thinking group) with ____% accuracy in the intervention setting.
8-9b. Being aware of the hidden rule(s) followed to discourage overt
discussions about less familiar communicative partners’ beliefs,
__________________ will refrain from stating comments that are possibly
offensive to less familiar people or to people who the student knows share
different belief systems, ____% of time within the intervention session.
Take this skill beyond the intervention setting: There the student will refrain
from stating comments that are possibly offensive to less familiar people or
to people who the student knows share different belief systems, ____% of
time in a less structured setting. (Parent, teacher, student report).

Social Skills
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2
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Verbal Interaction Skills--Intervention Model
CATEGORY

Direct Therapy

Interaction Initiation Requires explicit verbal

prompting from an adult to
initiate verbal peer
interactions. May require a
"script" for the interaction.
Initiations often are
inappropriate.

Consultation

Discharge

Requires a general,
occasional verbal prompt
from an adult to initiate
verbal peer interactions.
Initiations occasionally are
inappropriate.

Initiates verbal peer
interactions independently.
Verbal prompts from an
adult are indirect and rare.
Initiations rarely are
inappropriate.

Requires a general,
Conversational Turn Requires explicit verbal
prompting
from
an
adult
to
occasional verbal prompt
Taking
respond appropriately to
peer verbal initiations.
Typically requires
prompting from the adult
for each conversational
turn. May interrupt
frequently.

Engages in conversational
turn taking independently.
from an adult to engage in Verbal prompts from an
conversational turn taking adult are indirect and rare.
with peers. Typically
Typically engages in 2-3
engages in 1-2
conversational turns with
conversational turns with
peers. Rarely interrupts
peers. May interrupt
peers.
occasionally.

Maintenance of
Conversational
Topic

Requires explicit verbal
prompting from an adult to
maintain a peer initiated
topic, especially when
topic is not preferred. May
require a "script" of
appropriate responses to
maintain topic.

Requires a general,
occasional verbal prompt
from an adult to maintain a
peer initiated topic, usually
when topic is not
preferred. Typically
maintains a less preferred
topic for 1-2 turns.

Maintains peer initiated
topics independently, even
when less preferred.
Verbal prompts from an
adult are indirect and rare.
Typically maintains a less
preferred topic for 2-3
turns.

Conversational
Topic Change

Requires explicit verbal
prompting from an adult to
change topics smoothly.
May require a "script" of
"bridging" comments to
use during topic changes.

Requires a general,
occasional verbal prompt
from an adult to change
topics using a
conversational "bridge".

Changes topics
independently and
smoothly using
conversational "bridges".
Verbal prompts from the
adult are indirect and rare.

Conversational
Topic Repair

Requires explicit verbal
prompting from an adult to
repair conversations when
not understood. May
require a "script" of
clarifying comments to use
as the speaker, and
clarifying questions to ask
as the listener.

Requires a general,
occasional verbal prompt
from an adult to repair
conversations using
clarifying
comments/questions.

Repairs conversations
independently using
clarifying
comments/questions.
Verbal prompts from the
adult are indirect and rare.

Interaction Closure

Requires explicit verbal
prompting from an adult to
close conversations
successfully. May need a
"script" of closing
comments.

Requires a general,
occasional verbal prompt
from an adult to close
conversations using
closing comments.

Closes conversations
independently using
closing comments. Verbal
prompts from the adult are
indirect and rare.
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turn-taking

 Maintains

appropriate
physical distance
 Appropriate

volume, tone

and rate
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during conversation
 Avoids

topics that upset

others
 Asks

permission, expresses
needs, asks questions
 Active

listening skills during
conversation
SOCIAL SKILLS
BEHAVIOR
 Shows appropriate
sportsmanship (e.g., plays by
rules)
 Does

not display unusual
sounds and/or behaviors
 Accepts

peers’ differences
and mistakes
 Respects

others personal

space
 Responds

to touch
appropriately
SOCIAL SKILLS
RESPONSIBLE
BEHAVIOR

Occassionally
Demonstrates

Usually
Demonstrates

Consistently
Demonstrates

 Respects

rights and property

of others
 Recognizes

authority and
follows instructions
 Demonstrates

appropriate
behavior in variety of settings
 Asks

for help appropriately

 Is

able to problem solve in
social situations
PERSONAL
PRESENTATION/HYGIENE
 Uses greetings appropriately
 Wears

appropriate clothing

 Manages

cleanliness

 Uses

appropriate table
manners
 Personal

health care
(covering mouth when
coughing,
uses tissues, etc.)
SELF AWARENESS/SELF
REGULATION
 Plans before speaking
 Manages

external / internal

distractions
 Accepts

criticism

and gives praise and

Handwriting Problems & Solutions
Handwriting is a tremendously complex task, requiring perfect integration and
coordination between both sides of the brain and the hand and arm. Children must
integrate movement patterns in their muscles and joints with information stored in visual
and spatial memory (shapes and forms of letters) and auditory information (hearing
words inside their heads) so that they know what to write and how to sequence it.
When we see dysgraphia (difficulty with writing), it is important to continue to strive for
quality. Dysgraphic children often need extra time to write and may need to write less at
a time, as the work on improving their writing.
Quality vs. Quantity


Place an alphabet strip and a number strip at the top of the desk (manuscript or
cursive). It is easier to reference than a sample above the chalkboard. Put a
green dot on the left-hand side as a special reference to remind the child to go
from left to right.



Circle representative problems/questions in workbooks, instead of requiring
the whole page, which can be overwhelming and cause the child to rush and
be unclear.



Do not require the student to copy questions or math problems as part of the
assignment. Instead offer a photocopy of the page which he/she can fill in.
Keep the emphasis on problem solving rather than copying.



Request minimal copying from the chalkboard, unless the child likes it.
Instead, offer a sample on the desk, so the child doesn’t have to keep changing
visual fixation from far to near and vertical to horizontal.

Specific Strategies
Poor pencil grasp: The best way to hold a pencil is using a "tripod grasp". This is when
the pencil is supported by the thumb, index and middle finger. Some children will use a
modified tripod grasp, but this should not be a cause of concern unless it is affecting their
writing. Because many children begin holding a pencil in preschool, they may have
already developed an alternative grasp. If children develop poor habits and you may
need to try adaptive grip to help position their fingers. Children do not need to use the
pencil grip constantly- too much may frustrate them. When modifying the pencil grasp,
have the child only use the adaptive grip for a short time each day. This will help the
child get use to the feel of a new grasp. Too much awkwardness may make the child
resist change. Also, using golf pencils and 2-3” broken crayons promotes use of a tripod
grasp
Child holds pencil too close or too far from the tip: Put a reminder where the paint
stops- either a small rubber band or draw a ring in permanent marker.

Child holds pencil straight up in the air: The child may be having a difficult time
separating the two sides of their hand. There is a mobile side to the hand which maintains
a grip on the pencil (the thumb, index, and middle finger) and the stable side which are
held tightly bent(the ring and pinky finger). By placing two rubber bands looped together
with one loop placed around the child's wrist and one loop around the pencil, you can
help anchor the pencil in the web space between the index finger and the thumb.
Child has a difficult time manipulating a large or regular size pencil: Studies have
shown that using large diameter pencils does not improve a child’s grip or ability to write
legibly. Having children use writing implements which are out of proportion to their
hands may make things even more difficult. Think about how you feel when using large
pencils or crayons- does it improve your legibility? Use golf-size pencils or with children.
Adults write with pencils in proportion to their hands so why shouldn't children?
Child writes with an open hand or fingers straight: Have the child hold a small
sponge, piece of crumbled tissue or a marble in the last two fingers while they write. This
helps stabilize one side of the hand so the mobile side is more accurate in it’s movements.
Child writes too hard: This can be related to a lack of sensory feedback. It can be
exacerbated by a poor pencil grip. Try having the child do pencil drawings where they
color in spaces with different shades of gray. Mechanical pencils can be helpful because
they snap when pressed on too hard. Placing a piece of craft foam under the child’s paper
can also teach him to grade the pressure, since pushing too hard pokes a hole in the paper.
Child writes too soft: May also be affected by a poor pencil grip. Try having the child
“cross out” text by doing dark scribbling.

Child does not space between words: Exaggerate the spaces by putting "nothing"
between the words. You can use an underline between words to mark the empty space.
(ex. See__ Spot__ run.) You can also place a small bingo marker or a sticker between the
words
Child’s writing movement comes from their entire arm when they write: Make sure
the child’s desk height is appropriate so that they are sitting upright and their arm rests
easily on the surface. Allowing the child to weightbear comfortably through their arm
when righting helps to stabilize it. You can also try having the child lay on the floor to
write. Having the child write on a vertical chalkboard or stable easel helps the child put
their wrist extended (bent up), which is the optimal position for writing. It also
strengthens the shoulder muscles.
Poor posture: Make sure that the child is appropriately positioned at their desk when
writing, with feet flat on the ground and their bottom all the way back in their seat so the
back of the chair can help support them. A comfortable desk height is one hand width
above the belly button.
Poor paper placement: Put a tape line on the desk to give them a visual cue for lining up
the bottom of their paper. For right handed writers the paper should tilt left and vice
versa.
Child tends to lie on the desk when writing: use a slant board or hard 3-ring binder for
keyboarding and writing activities. It encourages upright posture, and is visually easier
on the child.
Child leans on arms and slides forward on their desk: Put no-slip shelf liner under
elbows.
Trouble aligning numbers: Provide graph paper for math or spacing during writing. It
helps with orientation on the page and aligning numbers for addition and subtraction.
Letter and number reversals: Give the child visual cues for left right orientation (place
a sticker at the top left hand corner of their paper and desk. Focus on correcting one
reversal at a time instead of all of them at once.
Child has a difficult time seeing the blackboard: Make sure the child’s vision is not
the issue. For some children, it is difficult to visually move between a horizontal and
vertical surface. A slant board or large three ring binder as a writing surface may help.

